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Abstract: The objectives of this study were: (1) to describe how the implementation of Semantic
Mapping Strategy improves the reading comprehension of eleventh graders at SMA Negeri 1 Malinau,
and (2) to determine the extent to which the implementation of Semantic Mapping Strategy improves
students’ reading comprehension. This study employed Classroom Action Research (CAR) by adapting
the procedures proposed by Kemmis and McTaggart, which include planning, action, observation, and
reflection. The participants of this research were eleventh-grade students, with a total of 20 students
selected purposively based on preliminary observation indicating that they experienced difficulties in
comprehending narrative texts. The research was conducted in two cycles, and the data were collected
through reading comprehension tests, observation sheets and interview. The data were analyzed using
descriptive quantitative. The findings revealed that the implementation of the Semantic Mapping
Strategy was effective in improving students’ reading comprehension of narrative texts. Based on the
qualitative data, the strategy created a more interactive, student-centered, and meaningful learning
environment, which increased students’ participation, motivation, and confidence during the learning
process. Meanwhile, the quantitative data showed a significant improvement in students’ reading
comprehension scores, as evidenced by the increase from the pre-test score of 56.75 to the post-test
score of 91.5, with all students achieving the minimum mastery criterion (KK'TP) in the post-test. In
conclusion, the results of this study indicate that the implementation of the Semantic Mapping Strategy
is effective in improving students’ reading comprehension of narrative texts at the eleventh grade of

the senior high school.

Keywords: Classroom Action Research; Narrative Text; Reading Comprehension; Semantic Mapping
Strategy; Student-Centered.

1. Introduction

Language plays an essential role in oral and written communication because it enables
individuals to exchange information effectively (Javdatovich, 2025). In the Indonesian
educational context, the Merdeka Curriculum positions English as a foreign language that
supports communication competence and the development of 21st-century skills through
student-centered and communicative learning (Nuralawiah & Baihaqi, 2024). Accordingly,
English instruction is expected to develop the four language skills so that students are able to
communicate appropriately in spoken and written forms according to the expected literacy
level.

Among the four language skills, reading is considered fundamental because it enables
learners to understand, interpret, and utilize written information. Reading literacy refers to
the ability to comprehend and use written language in meaningful ways valued by individuals
and society (McGrane et al., 2017). Reading also involves constructing meaning through top-
down and bottom-up processes supported by various reading strategies (Manihuruk, 2020).
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Therefore, mastering reading skills is essential for academic purposes, personal development,
and everyday communication (Clark & Rumbold, 2006).

Despite these expectations, many Indonesian EFL students continue to experience
difficulties in reading comprehension. Previous studies indicate that learners often struggle to
understand English texts because of limited vocabulary, unfamiliar grammatical structures,
and inadequate comprehension strategies (Smith et al., 2021). These challenges frequently
make students dependent on dictionaries and reduce their confidence and motivation when
reading English texts. Consequently, many students enter higher levels of education without
achieving the expected level of reading proficiency.

In senior high schools, the Merdeka Curriculum expects students to comprehend vatious
text types, including descriptive, procedure, recount, report, and narrative texts, while
recognizing their rhetorical structures. However, students' reading achievement has not yet
fully met these learning objectives. Therefore, improving reading instruction remains an
important responsibility for English teachers. Harmer (2008) emphasizes that teachers should
not only encourage students to read English texts but also apply instructional strategies that
facilitate deeper comprehension. Likewise, Gelderen et al. (2023) highlight the importance of
systematic instruction to strengthen students' reading comprehension skills.

To overcome reading difficulties, teachers need to implement effective comprehension
strategies. Reading comprehension can be improved by teaching learners to apply cognitive
and metacognitive strategies such as prediction, think-aloud, identifying text structure, visual
representation, summarizing, and questioning (Bogale, 2018). Previous studies have also
demonstrated that instructional techniques such as summarizing, skimming, reading aloud,
and semantic mapping positively influence students' reading comprehension achievement.

One instructional strategy that has received considerable attention is Semantic Mapping,
which visually represents relationships among concepts or keywords to facilitate
understanding (Anastasiou et al., 2024). According to Bauman, as cited in Panjaitan and
Sihotang (2021), semantic mapping presents concepts and their relationships through
diagrams consisting of nodes and connecting lines. Research has shown that this strategy
improves vocabulary mastery, writing ability, and reading comprehension among English as
a Foreign Language learners (Zahro & Rachmawati, 2021). Furthermore, Semantic Mapping
helps students activate prior knowledge, organize ideas, strengthen long-term memory, take
effective notes, and understand conceptual relationships across different learning contexts
(Al-Khasawneh, 2023). Cooper (2000) also explains that semantic mapping is particularly
useful for activating background knowledge before reading, reinforcing understanding during
instruction, and evaluating learning outcomes after instruction.

Based on these considerations, the researcher implemented Semantic Mapping Strategy
in the reading classroom at SMA Negeri 1 Malinau, Malinau Regency. Preliminary
observations revealed that students had limited background knowledge, experienced
difficulties in comprehending English narrative texts, and relied heavily on dictionaries when
encountering unfamiliar vocabulary. Reading instruction was also predominantly teacher-
centered, requiring students to read texts, identify difficult words, listen to explanations, and
answer comprehension questions. This approach resulted in low student participation, with
only a few students actively engaging during classroom activities.

To address these problems, the researcher conducted Classroom Action Research (CAR)
by implementing Semantic Mapping Strategy. This strategy was expected to improve students'
reading comprehension by helping them activate prior knowledge, organize information,
enrich vocabulary, and understand narrative texts more effectively.

Based on the research problem, this study aimed to describe the implementation of
Semantic Mapping Strategy in improving the reading comprehension of eleventh-grade
students at SMA Negeri 1 Malinau and to determine the extent of its effectiveness in
enhancing students' reading comprehension achievement.

2. Literature Review

Reading comprehension is an active process in which readers construct meaning by
interacting with written texts rather than merely decoding words. Comprehension requires
readers to interpret information, relate ideas, and connect new information with their prior
knowledge, language competence, and reading strategies (Alruthaya et al., 2025). It also
involves identifying essential information, understanding the relationships among ideas, and
interpreting the authot's intended message accurately (Botsas, 2017).

The success of reading comprehension is influenced by several factors, including text
type, reading purpose, and the strategies applied during reading. Readers develop
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understanding by recognizing text organization, predicting content, and using contextual
information to interpret meaning (Herhausen et al., 2025). In second language learning,
comprehension extends beyond translating vocabulary because learners must integrate
linguistic knowledge, background knowledge, and effective reading strategies to understand
texts successfully (Grabe & Stoller, 2019).

The interactive perspective proposes that effective reading integrates bottom-up
processing, such as recognizing words and sentence structures, with top-down processing,
including prediction, inference, and the use of background knowledge. The combination of
these processes enables readers to construct deeper understanding of a text (Grabe &
Yamashita, 2022). In addition, the metacognitive perspective highlights the importance of
planning, monitoring comprehension, and evaluating reading outcomes. Readers are expected
to apply appropriate strategies, such as rereading difficult sections, identifying key ideas, and
checking their understanding when comprehension problems arise (Zhang, 2010).

Based on these perspectives, the reading process in this study is viewed as an active and
self-regulated process in which students construct meaning from narrative texts by integrating
language knowledge, prior knowledge, cognitive strategies, and metacognitive awareness.
Semantic Mapping Strategy supports this process by helping students organize information
visually, recognize relationships among ideas, and improve overall reading comprehension
(Grabe & Yamashita, 2022).

In the Indonesian senior high school curriculum, reading instruction includes several
genres, particularly recount and narrative texts. Based on Depdiknas (2006), eleventh-grade
students are expected to comprehend the meaning, rhetorical structure, communicative
purpose, and language features of these text types. These competencies require students to
identify main ideas, supporting details, factual information, and implied meanings, reflecting
both literal and interpretive comprehension. Accordingly, this study focuses on narrative texts
because they align with the curriculum and address the reading difficulties encountered by
students at SMA Negeri 1 Malinau. To support students in understanding vocabulary,
identifying important information, following the sequence of events, and interpreting the
overall meaning of narrative texts, Semantic Mapping Strategy was applied as the instructional
approach (Gebremariam, 2025).

In senior high school English instruction, students are introduced to various text genres
that differ in their communicative purposes, organizational patterns, and language features.
Genre is not merely a classification of text, but also reflects its social purpose and linguistic
characteristics (Lee, 2001). The curriculum includes descriptive, procedure, recount, report,
and narrative texts. Descriptive texts present detailed characteristics of people, places, or
objects (Tompkins, 1994), while procedure texts explain a sequence of steps to accomplish a
task (Hasanah et al., 2022). Recount texts retell past events chronologically and emphasize
their significance (Mustofa & Kurniawan, 2023), whereas report texts provide factual
descriptions of general subjects and their characteristics (Alsaywid & Abdulhaqg, 2019).
Among these genres, this study focuses on narrative text because it corresponds to the
instructional materials and addresses students’ reading comprehension difficulties, particularly
in identifying main ideas, supporting details, vocabulary in context, event sequences, and
overall text meaning (Barth, 2021).

Narrative text is a story-based text that presents events in a meaningful sequence (Barth,
2021). Although its primary purpose is to entertain readers, it also conveys experiences,
values, and moral messages through characters, conflicts, and their resolutions. Narrative
texts may describe real or imaginary events and generally include characters, setting, conflict,
sequence of events, and resolution. They are commonly written in the past tense and
frequently employ action verbs, temporal connectives, and descriptive language to ensure
coherence and clarity. In English learning, narrative texts help students recognize story
elements, interpret implied meanings, understand vocabulary in context, and identify moral
lessons. Therefore, this study employed narrative texts as the main reading material and used
Semantic Mapping Strategy to assist students in organizing story elements and improving
reading comprehension (Barth, 2021).

Semantic Mapping Strategy is a visual reading strategy that assists students in organizing
ideas, identifying relationships among concepts, and integrating new information with their
prior knowledge, thereby improving reading comprehension. This strategy is closely
associated with schema theory and concept mapping, which emphasize meaningful learning
through the visualization of concepts and their connections (Linh, 2025). Rather than
presenting isolated words or ideas, semantic mapping illustrates the relationships among the
main idea, supporting details, vocabulary, events, and other important information, enabling
students to understand a text more comprehensively (Linh, 2025).
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Several scholars define semantic mapping as a form of visual representation that
organizes concepts and demonstrates their relationships. Cooper (2000) describes it as a visual
representation of a concept, while Little and Box, as cited in Sasabone et al. (2018), consider
it a graphic organizer that connects key ideas. Likewise, Alvermann and Moore (1991) explain
semantic mapping as a process of organizing categories of information and displaying their
relationships visually. In this study, Semantic Mapping Strategy was implemented to improve
students' comprehension of natrative texts by guiding them to identify main ideas, supporting
details, contextual vocabulary, sequences of events, and the overall meaning of the story.
Within the framework of Classroom Action Research, the strategy also promoted interactive,
student-centered, and meaningful learning by helping students connect prior knowledge with
new textual information (Alvermann & Moore, 1991).

Semantic Mapping Strategy facilitates the construction of ideas by transforming textual
information into an organized visual framework. The process begins with a central concept,
followed by activating students' prior knowledge, identifying related words or ideas, and
grouping them into meaningful categories. This approach helps students understand both
vocabulary and the relationships among concepts, making semantic mapping an effective
strategy before, during, and after reading activities (Lumontad et al., 2020).

The development of a semantic map typically starts with a key word or concept
introduced by the teacher, after which students generate related ideas through brainstorming
and discussion (Johnson et al., 2013). These ideas are then classified into categories such as
characters, setting, events, problems, resolutions, vocabulary, and moral values (Vacca &
Vacca, 1999). As students read the text, they expand the map by adding the main ideas,
supporting details, sequences of events, unfamiliar vocabulary, and implied meanings. To
accurately represent the content, the organization of the map should reflect the structure of
the text itself (Nurcthan, 2013).

Through this process, students move beyond simple word association toward deeper
reading comprehension by classifying, connecting, and interpreting textual information. In
this study, Semantic Mapping Strategy was implemented throughout each cycle of the
Classroom Action Research to help eleventh-grade students at SMA Negeri 1 Malinau
develop a more systematic understanding of narrative texts and improve their reading
comprehension from the pre-test to the post-test (Lumontad et al., 2020).

Reading instruction at the SMA level is designed to develop students' communicative
competence through integrated language skills, including reading, listening, speaking, and
writing. Under the national curriculum, students are expected to comprehend and
communicate information accurately through various text types, including descriptive,
narrative, recount, procedural, and report texts (Depdiknas, 2006).

For Grade XI students, reading competencies emphasize understanding the meaning,
rhetorical structure, communicative purpose, and language features of narrative and recount
texts. Students are also expected to identify main ideas, supporting details, factual
information, and interpersonal meanings within a text (Depdiknas, 20006). These
competencies require students to achieve both literal and interpretive comprehension.
Accordingly, this study focuses on improving students' comprehension of narrative texts by
strengthening their ability to identify essential information and interpret textual meaning in
accordance with curriculum objectives.

In this study, the procedure consisted of three stages. During pre-reading, the teacher
introduced the lesson objectives, activated students' prior knowledge through brainstorming,
presented the central topic, and guided students to construct an initial semantic map. In the
whilst-reading stage, students read a narrative text, identified unfamiliar vocabulary,
determined the main idea and supporting details, and expanded their semantic maps using
information obtained from the text. Finally, during post-reading, students discussed and
refined their maps, retold the story, added relevant information, and reflected on their
understanding.

These procedures enabled students to classify narrative elements such as characters,
setting, conflict, sequence of events, resolution, vocabulary, and moral values into an
organized visual framework. Furthermore, the stages aligned with the Classroom Action
Research process because they could be systematically planned, implemented, observed, and
evaluated in each research cycle (Cooper, 2000).

The classroom implementation involved complementary teacher and student activities.
In the pre-reading stage, the teacher explained objectives, stimulated brainstorming,
introduced the semantic map, and organized students into small groups, while students
responded to questions, contributed ideas, and prepared for discussion. During whilst-
reading, students read the narrative text, identified unfamiliar vocabulary, analyzed story
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elements, and completed their semantic maps collaboratively under the teachet's guidance. In
the post-reading stage, students retold the story using their completed maps, participated in
class discussions, added relevant information, and answered brief comprehension questions.
Overall, semantic mapping functioned as a structured learning strategy that supported
students in understanding, organizing, and communicating the content of natrative texts more
effectively (Coopet, 2000).

3. Research Methods

This study applied Classroom Action Research (CAR) to address students’ reading
comprehension problems and improve the instructional process. CAR enables teachers and
researchers to identify classroom issues, implement actions, observe learning activities, and
reflect on the outcomes to enhance teaching effectiveness (Connor et al., 2006). This
approach was considered appropriate because the difficulties originated from an actual
classroom context, where students struggled to comprehend narrative texts, including
identifying main ideas, supporting details, vocabulary in context, sequence of events, and
overall meaning. According to Burns, Edwards, and Ellis (2022), teacher action research
provides English teachers with a practical means of evaluating and improving their
instructional practices. In this study, Semantic Mapping Strategy was implemented to activate
students” prior knowledge, organize concepts, classify information, and strengthen
understanding of narrative texts through visual mapping. The research involved one class of
eleventh-grade students at SMA Negeri 1 Malinau and followed the Kemmis and McTaggart
(1988) model consisting of planning, action, observation, and reflection.

The research was carried out at SMA Negeri 1 Malinau, North Kalimantan, because
preliminary observations revealed that students experienced difficulties in comprehending
narrative texts. The findings indicated that students required an instructional strategy capable
of helping them organize ideas, connect prior knowledge with new information, recognize
main ideas and supporting details, and understand vocabulary within context. The participants
were 20 eleventh-grade students enrolled in the second semester of the 2025/2026 academic
year. The class was selected purposively because both classroom observations and the pre-
test results confirmed weaknesses in reading comprehension. The students obtained a mean
pre-test score of 56.75, which was below the school’s Criteria for Achievement of Learning
Objectives (KIKTP) of 75, indicating the need for instructional improvement. Consistent with
the principles of Classroom Action Research, participant selection was based on an identified
classroom problem rather than random sampling. The implementation of Semantic Mapping
Strategy was conducted over two cycles, each consisting of three meetings, while the
improvement process was monitored using observation sheets, students’ activity observation
sheets, field notes, reflections, interviews, and documentation (Kemmis & McTaggart, 1988).

The research procedures followed the Classroom Action Research framework proposed
by Kemmis and McTaggart (1988), consisting of planning, action, observation, and reflection.
Prior to the intervention, a preliminary study and a pre-test were conducted to identify
students’ initial reading comprehension of narrative texts. The intervention was then
implemented through two cycles, with three meetings in each cycle.

This study employed both quantitative and qualitative data to examine the improvement
of students' reading comprehension and to desctibe the classtoom process during the
implementation of the Semantic Mapping Strategy. Quantitative data were collected through
reading comprehension tests, while qualitative data were obtained from observation sheets,
students' activity obsetrvatdon sheets, field notes, reflection notes, interviews, and
documentation. The combination of multiple instruments was intended to enhance data
credibility through triangulation, allowing the researcher to explain both students' learning
outcomes and classroom changes (Kemmis et al., 2014).

The collected data were analyzed using both quantitative and qualitative approaches to
provide a comprehensive understanding of students' reading comprehension improvement
and the implementation process of the Semantic Mapping Strategy. Quantitative analysis
measured students' learning achievement, whereas qualitative analysis described classtoom
activities, students' participation, responses, and behavioral changes duting the action
research (Creswell & Creswell, 2018).

4. Results and Discussion

Reconnaissance
The preliminary observation indicated that students experienced considerable difficulty
in comprehending English narrative texts. Limited background knowledge and schemata
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prevented them from connecting new information with their prior experiences, patticularly
when the topics or story elements were unfamiliar. In addition, students demonstrated limited
vocabulary mastery, frequently relying on word-by-word translation, dictionaries, or the
teachet’s explanations instead of understanding vocabulary in context. This tendency reduced
their ability to comprehend the overall meaning of the text and answer comprehension
questions accurately.

The teaching of reading comprehension was also dominated by conventional activities,
such as reading passages, identifying unfamiliar words, and answering comprehension
questions. Such practices provided minimal opportunities for students to actively construct
meaning or engage in meaningful classroom interaction. Consequently, only a small number
of students participated in discussions, while most remained passive. Furthermore, many
students perceived English as a difficult subject, resulting in low motivation, limited
confidence, and reluctance to express ideas during reading activities.

The classtoom observation was supported by interviews with the English teacher and
several students. The teacher explained that students’ limited vocabulaty and background
knowledge frequently hindered their understanding of English texts, making them highly
dependent on teacher guidance. Likewise, students admitted that unfamiliar vocabulary often
prevented them from understanding the content of narrative texts and made them hesitant
to interpret texts independently. These findings suggested the need for a strategy that could
help students activate prior knowledge, organize ideas, and understand vocabulary within
context. Therefore, Semantic Mapping Strategy was selected because it enables learners to
activate schemata, visually organize concepts, identify relationships among ideas, and improve
comprehension of narrative texts more systematically (Johnson, 1987).

Based on the reconnaissance findings, the action focused on five major issues: limited
background knowledge and schemata, insufficient vocabulary mastery, difficulty
understanding narrative texts, low classroom participation, and low learning motivation and
confidence. Semantic Mapping Strategy was considered appropriate to address these
problems because it encourages students to activate prior knowledge before reading, organize
vocabulary according to conceptual relationships, and identify connections between the main
idea and supporting information. Through brainstorming, collaborative discussion, map
construction, and presentation activities, students were expected to become more actively
involved in the learning process while improving their comprehension of narrative texts. In
addition to enhancing reading achievement, the strategy was also expected to strengthen
students’ participation, motivation, and confidence during English learning (Heimlich &
Pittelman, 1980).

A pre-test was administered before the implementation of the action to determine the
students’ initial level of reading comprehension and provide baseline quantitative data. The
test assessed students’ ability to identify main ideas, locate supporting details, understand
vocabulary in context, and comprehend the overall meaning of narrative texts. The results
showed a total score of 1135, with a maximum score of 100, 2 minimum score of 15, and a
mean score of 56.75. This average was considerably below the school’s KKTP of 75. Of the
20 students, only two achieved the minimum mastery criterion, whereas eighteen students
failed to meet the expected standard.

These findings confirmed the results of the classroom observation and interviews,
indicating that students continued to experience difficulties in identifying main ideas,
recognizing supporting details, interpreting unfamiliar vocabulary, and understanding the
overall meaning of narrative texts. Consequently, Semantic Mapping Strategy was
implemented as an instructional approach to improve students’ reading comprehension by
facilitating more meaningful vocabulary learning, activating prior knowledge, and promoting
systematic organization of textual information (Johnson, 1987).

The Implementation of the Action

The implementation stage was conducted after the reconnaissance phase identified that
students still experienced difficulties in comprehending narrative texts, particularly in
activating prior knowledge, understanding vocabulary, identifying main ideas, and
participating actively during reading activities. The research was implemented through two
cycles, each consisting of three meetings following the Classroom Action Research
procedures of planning, acting, observing, and reflecting (Kemmis & McTaggart, 1988).
Process data were collected through observation sheets, students’ activity observation sheets,
field notes, reflections, and documentation, while students’ learning outcomes were measured
using the pre-test and post-test. The implementation emphasized the use of the Semantic
Mapping Strategy to improve students’ reading comprehension by encouraging students to
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organize ideas systematically and interact collaboratively during the learning process (Johnson
& Pearson, 1984).

The planning stage of Cycle 1 was developed based on the problems identified during
the reconnaissance stage. Students demonstrated limited background knowledge, insufficient
vocabulary mastery, low classroom participation, and limited motivation during reading
activities. To address these issues, the researcher and collaborator prepared lesson plans,
selected narrative texts, designed semantic mapping worksheets, and developed observation
instruments, field notes, and documentation. The learning activities introduced the Semantic
Mapping Strategy, enabling students to activate prior knowledge, identify key vocabulary,
classify information, recognize main ideas and supporting details, and collaboratively
construct semantic maps (Heimlich & Pittelman, 19806).

The three meetings employed different narrative texts. During the first meeting, students
explored “The Legend of Mount Wayang” through brainstorming activities and
collaboratively created a semantic map. The second meeting used “The Guardian of the Time
Gate” to strengthen vocabulary development and information classification, while the third
meeting focused on “The Broken Mirror on the Third Floor,” allowing students to construct
and present their own semantic maps based on the text.

Cycle 1 was implemented through three meetings using the Semantic Mapping Strategy
during the pre-reading, whilst-reading, and post-reading stages. Throughout the
implementation, the collaborator observed students’ participation, classroom interaction, and
learning difficulties.

During the first meeting, students were introduced to semantic mapping and encouraged
to connect their prior knowledge with the topic through brainstorming activities. Although
several students responded positively to the new learning strategy, many remained hesitant
when answering guiding questions and required assistance in classifying ideas into semantic
map categories. The observation data indicated that students were still adapting to the
strategy. The activity observation score reached 36 of 60 (60%), which was categorized as
Fair, indicating that students still needed guidance in identifying key concepts and
participating actively in classroom discussions.

The second meeting emphasized vocabulary enrichment and information organization.
Students predicted the story, discussed unfamiliar vocabulary, and grouped ideas into
categories such as characters, setting, and problems. Compared with the first meeting,
participation increased during group discussions. However, many students still depended on
teacher assistance when interpreting unfamiliar vocabulary or organizing information
accurately. Additional explanations and modeling were therefore provided to strengthen
students’ understanding.

In the third meeting, students applied the strategy more independently while reading
“The Broken Mirror on the Third Floor.” Working collaboratively, they identified characters,
events, main ideas, and supporting details before constructing semantic maps. Most groups
successfully completed simple maps, although several students continued to experience
difficulties identifying the main idea and explaining the relationship between central concepts
and supporting information. Teacher scaffolding through guiding questions and examples
remained necessary to support students’ comprehension.

The reflection of Cycle 1 indicated that the Semantic Mapping Strategy had begun to
facilitate students’ understanding of narrative texts by helping them organize information
more systematically. Students became more engaged in group discussions and gradually
adapted to semantic mapping activities. Nevertheless, several limitations remained. Many
students still struggled to activate prior knowledge, understand unfamiliar vocabulary, identity
main ideas, and confidently present their ideas. Consequently, the researcher revised the
action for Cycle 2 by providing clearer instructions, more structured semantic map categories,
stronger vocabulary support, additional guided examples, and more opportunities for
collaborative discussion and presentation. In accordance with the research design, no formal
achievement test was administered after Cycle 1 because quantitative improvement was
evaluated through the comparison between the pre-test and post-test (Kemmis & McTaggart,
1988).

The planning of Cycle 2 was based on the reflection findings from Cycle 1. The revised
action emphasized clearer instructional guidance, more systematic semantic map categories,
enhanced vocabulary support, and explicit modeling to help students identify relationships
between main ideas and supporting details more accurately. To provide additional practice
opportunities, different natrative texts were selected, namely “The World Behind the Laptop
Screen,” “The Compass that Shows the Direction of Dreams,” and “The Little Wizard in the
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Metropolitan City.” Teacher feedback and demonstrations were also increased to promote
students’ independent use of semantic mapping (Heimlich & Pittelman, 1986).

Cycle 2 consisted of three meetings with greater emphasis on teacher scaffolding before
students worked collaboratively.

In the first meeting, students read “The World Behind the Laptop Screen.” Through
guided questions, they activated prior knowledge, predicted the story, and organized
information using a structured semantic map. Compared with Cycle 1, students demonstrated
greater readiness and required less teacher assistance in identifying main ideas and supporting
details, although some groups still needed support when explaining relationships among ideas.

The second meeting utilized “The Compass that Shows the Direction of Dreams.”
Students worked collaboratively to interpret unfamiliar vocabulary, refine semantic maps, and
discuss the meaning and moral values of the narrative. Classroom interaction became more
active as students assisted one another in completing the maps and connecting supporting
details to the central idea. Teacher feedback primarily focused on improving the completeness
and accuracy of students’ semantic maps.

The final meeting employed “The Little Wizard in the Metropolitan City.” Students
answered comprehension questions, completed semantic maps, and presented their findings
during classroom discussions. Most students demonstrated greater confidence and
comprehension, successfully explaining the relationship between main ideas and supporting
information. The observation results showed a considerable improvement in students’
participation. The total activity score increased to 52 of 60 (86.67%), which was categorized
as Very Good, indicating stronger collaboration, confidence, and active engagement
throughout the learning process.

The reflection of Cycle 2 demonstrated that the revised implementation successfully
enhanced both the learning process and students’ reading comprehension. Clearer
instructions, structured semantic maps, vocabulary support, and explicit modeling enabled
students to organize information more effectively and participate more actively during
classroom activities. Field notes confirmed improvements in brainstorming, group
discussions, vocabulary exploration, and presentation skills. Students also became more
confident in identifying main ideas and supporting details while explaining the content of
narrative texts.

The comparison of classtoom observations further confirmed this improvement.
Students’ activity increased from 60% (Fair) in the first meeting of Cycle 1 to 86.67% (Very
Good) in the third meeting of Cycle 2, indicating that the Semantic Mapping Strategy
effectively promoted students’ participation, collaboration, and confidence during reading
instruction (Heimlich & Pittelman, 1986). After completing Cycle 2, the researcher
administered the post-test as the final quantitative measurement of students’ reading
comprehension and conducted interviews with ten representative students to obtain
qualitative evidence regarding their perceptions of the implementation. These findings were
subsequently presented separately in the following section of Chapter IV as supporting
evidence of the effectiveness of the action.

Discussion of The Research

The findings indicate that Semantic Mapping Strategy improved students’ reading
comprehension by creating a reading process that was more systematic, visual, and interactive.
During the pre-reading stage, students activated their prior knowledge through brainstorming
and prediction, enabling them to connect existing knowledge with the content of narrative
texts. This finding supports schema theory, which emphasizes that comprehension is
facilitated when readers integrate new information with prior knowledge (Rumelhart, 1980).
Likewise, Cooper (2000) explains that sewantic mapping is an effective technique for activating
and expanding learners’ background knowledge before reading.

In the whilst-reading stage, students identified essential elements of the narrative text,
including unfamiliar vocabulary, main ideas, supporting details, characters, settings, problems,
and events, before organizing them into semantic maps. This process reduced students’
dependence on word-for-word translation and encouraged contextual understanding of
vocabulary and ideas. These findings are consistent with Al-Khasawneh (2023), who argues
that semantic mapping enhances vocabulary acquisition by linking words with related concepts,
and Panjaitan and Sihotang (2021), who describe it as a visual representation that illustrates
relationships among concepts.

The visual organization provided by semantic maps also enabled students to comprehend
narrative texts more effectively by recognizing connections between central ideas and
supporting information. As a result, students became better at identifying main ideas,
organizing details, and constructing overall meaning from the text. This finding aligns with
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Anastasiou et al. (2024), who highlight that concept mapping improves learning achievement
through visual knowledge organization, and Anderson and Pearson (1984), who emphasize
that reading comprehension results from the interaction between prior knowledge and textual
information.

The implementation of Semantic Mapping Strategy further enhanced classroom interaction.
Students participated more actively in brainstorming, group discussions, constructing semantic
maps, and presenting their work. Although students in Cycle 1 still required considerable
teacher guidance, their participation and confidence increased in Cycle 2 after receiving clearer
modeling, guided practice, vocabulary support, and structured mapping categories. This
improvement reflects Vygotsky’s (1978) sociocultural theory, which stresses the importance
of social interaction in learning, and is supported by Johnson and Johnson (1999), who argue
that cooperative learning promotes collaborative achievement of learning objectives.

Interview data reinforced the observational findings. Students reported that semantic
mapping helped them understand the relationship between main ideas and supporting details,
while also making reading activities more engaging and reducing boredom. These responses
suggest that the strategy enhanced not only reading comprehension but also students’
motivation and confidence during English learning, consistent with Dérnyei (2001), who
emphasizes that meaningful classroom activities contribute to stronger learning motivation.

The effectiveness of Semantic Mapping Strategy was reflected in the comparison between
the pre-test and post-test results. Since the pre-test measured students’ initial reading
comprehension and the post-test was administered after the completion of Cycle 2, the
quantitative findings represent the overall impact of the intervention rather than comparisons
between individual cycles.

The post-test results demonstrate substantial learning improvement. Sixteen students
achieved scores between 86—100, while the remaining four students scored between 76—85.
No student scored below 76, indicating that all 20 students exceeded the KKTP of 75.
Furthermore, the post-test produced a total score of 1,830, with scores ranging from 80 to
100 and an average of 91.5. Because the minimum score was already above the required
criterion, every student successfully met the expected learning standard after the
implementation of Semantic Mapping Strategy.

Qualitative findings from the interviews strengthened these quantitative results. Students
stated that semantic mapping enabled them to understand the relationship between main ideas
and supporting information, encouraged greater classroom participation, reduced boredom,
and created a more enjoyable reading experience. These responses are consistent with the
observations and field notes, indicating that the strategy positively influenced both students’
comprehension and classroom engagement.

Opverall improvement is evident from the comparison of pre-test and post-test
performance. The mean score increased from 56.75 to 91.5, representing an improvement of
34.75 points. Similarly, the number of students achieving the KKTP increased from only 2
students in the pre-test to 20 students in the post-test. These findings demonstrate that
Semantic Mapping Strategy effectively improved students’ reading comprehension by helping
them identify key information, organize ideas visually, understand vocabulary in context, and
recognize relationships among events within narrative texts. The results support Grabe and
Stoller (2019), who emphasize that effective reading instruction should develop students’
understanding of reading processes, and are consistent with previous studies by Zahro and
Rachmawati (2021), Sasabone et al. (2018), Afriyanti (2023), and Mouchrif (2023), all of whom
reported that semantic mapping contributes positively to reading comprehension and student
engagement.

In conclusion, the findings addressed both research questions. First, Semantic Mapping
Strategy improved students’ reading comprehension by activating prior knowledge, visually
organizing information, facilitating contextual vocabulary learning, identifying main ideas and
supporting details, and promoting collaborative learning. Second, the effectiveness of the
strategy was confirmed by the significant increase in students’ achievement, as reflected in the
rise of the mean score from 56.75 to 91.5 and the achievement of the KKTP by all 20
students. These findings indicate that Semantic Mapping Strategy was effective in improving the
reading comprehension of eleventh-grade students at SMA Negeri 1 Malinau.

5. Conclusion

This Classroom Action Research concluded that the implementation of the Semantic
Mapping Strategy effectively improved the reading comprehension of eleventh-grade students
at SMA Negeri 1 Malinau. The strategy created a more structured, visual, and interactive
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learning process by encouraging students to activate prior knowledge, identify key
information in natrative texts, classify related ideas, and organize them into semantic maps.
Learning activities such as brainstorming, group discussion, semantic map construction,
presentation, and reflection promoted active participation and meaningful learning.
Furthermore, the improvements introduced in Cycle 2, including clearer modeling, stronger
teacher guidance, vocabulary support, and more organized group work, enabled students to
understand relationships among ideas more systematically and construct meaning
independently rather than relying solely on teacher explanations.

The implementation of the Semantic Mapping Strategy also improved students’ reading
comprehension achievement. Quantitative findings revealed that the mean score increased
significantly from 56.75 in the pre-test to 91.5 in the post-test, with all 20 students successfully
achieving the Minimum Mastery Criterion (KKTP) of 75. These results demonstrate that the
strategy enhanced students’ ability to identify main ideas, recognize supporting details,
interpret vocabulary in context, understand the sequence of events, and comprehend the
overall meaning of narrative texts. The qualitative findings further reinforced these results, as
obsetvations, field notes, documentation, and interviews indicated that students became more
active, motivated, confident, and collaborative throughout the learning process. They also
demonstrated greater competence in discussing texts, completing semantic maps, and
explaining relationships among ideas. Overall, within the scope of this study involving 20
eleventh-grade students and two cycles of classroom action research, the Semantic Mapping
Strategy proved effective in improving students’ reading comprehension of narrative texts.
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