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Abstract. Indonesia's multilingual and archipelagic setting places university students within overlapping
local, national, and global language environments. This quantitative pilot study examined students'
attitudes toward English and whether these attitudes differed according to regional and linguistic
background. A cross-sectional questionnaire was completed by 45 undergraduates from two universities
in Jakarta. The nine-item language-attitude scale demonstrated good internal consistency (Cronbach's
alpha = 0.834). Students reported highly positive attitudes toward English (M = 4.24, SD = 0.56),
particularly regarding academic success, future careers, international communication, personal
development, and access to knowledge. However, only 53.3% felt confident using English in class,
while 37.8% reported speaking anxiety. The regional-origin difference did not remain significant after
Holm adjustment. A first-language difference remained statistically significant, but the local/othet
language subgroup included only four students and therefore cannot support a stable population
inference. Most participants also believed that English could be learned without losing local-language
identity. These findings identify a clear gap between valuing English and feeling confident when using
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Creative Commons Attribution university subject but also as a means of accessing academic literature, professional
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/licenses/by-sa/4.0/) English is therefore often connected to future identities and mobility rather than attachment

opportunities, international communication, and global knowledge. Motivation to learn global

to a single native-speaking community (Dornyei & Al-Hoorie, 2017). The archipelagic context
makes language learning both connected and unequal. Students move among regional
languages, Bahasa Indonesia, and English across homes, campuses, and digital environments.
These movements may broaden access to information and communication, yet educational

resources and opportunities are not distributed evenly. An archipelagic perspective therefore
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draws attention to the relationship between local identity, national participation, and global
aspiration rather than treating Indonesian students as a linguistically homogeneous population.

Language attitude is central to understanding how students position English within these
environments. It includes beliefs about the value of English, emotional responses to learning,
confidence in using the language, and anxiety during public performance. Positive attitudes
can encourage persistence and participation, but they do not automatically produce
confidence. Enjoyment and anxiety may coexist, particularly when students must speak before
lecturers and peers and risk negative evaluation (Dewaele & Maclntyre, 2014; Dewacle et al.,
2018). Attitudes may also vary across regional and linguistic backgrounds because students
encounter different language ecologies, educational experiences, and opportunities to use
English. Previous research has examined language attitudes, classroom emotion, and
multilingual identity, but evidence from Indonesian higher education remains uneven across
regional and linguistic groups. This quantitative pilot study therefore addresses two research
questions: (1) What attitudes do university students report toward English, particularly its
academic and professional value, classroom confidence, and speaking anxiety? and (2) Do
language attitudes differ according to regional origin, first language, language used at home
and on campus, or length of English study? The study is exploratory because it uses a small

convenience sample from two Jakarta universities and includes highly unequal first-language

groups.

2. Literature Review
Language attitude and classroom emotion

Language attitude includes learners' evaluations of a language, its usefulness, its speakers,
and the experience of learning it. Future-oriented language identities are associated with
intended effort and achievement, although the strength of these relationships depends on
context and measurement (Al-Hoorie, 2018). In higher education, students may value English
because it supports academic participation, employment, international communication, and
access to knowledge. These instrumental and aspirational evaluations provide an important
foundation for sustained language learning. Positive evaluation is not identical to confident
performance. Foreign-language anxiety is negatively associated with achievement, while
suppottive classroom interaction and enjoyment can strengthen participation (Botes et al.,
2020; Dewaele et al., 2018; Teimouri et al., 2019). Willingness to communicate is situational:
learners may value English but remain silent when they feel exposed, lack confidence, or do
not perceive themselves as legitimate speakers (Khajavy et al., 2018; Maclntyre et al., 1998;
Norton & De Costa, 2018). The distinction between valuing English and using it confidently
is therefore central to this study.
Multilingual identity and archipelagic learning

Indonesian students use English alongside Bahasa Indonesia and regional languages.
Translanguaging perspectives emphasize that multilingual speakers draw flexibly on their
available linguistic resources rather than operating through completely separate language
systems (Cenoz & Gorter, 2017; Wei, 2018). However, multilingual practices should not be
romanticized or treated as identical across contexts; their educational value depends on
institutional expectations, access, and pedagogical design (Fuster & Bardel, 2024). Local

languages should therefore be understood as resources for meaning and identity, not as
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deficiencies that prevent English learning (MacSwan, 2017). An archipelagic learning lens
extends this multilingual perspective by focusing on movement and connection among
languages, institutions, and communities. English can provide symbolic and material
opportunities, but learners' investment also depends on whether institutions recognize their
identities and provide equitable access to participation (Darvin & Norton, 2015). Regional
origin and first-language background may consequently be associated with different attitudes,

although such differences must be interpreted cautiously when samples are small or uneven.

3. Research Methods
Design and participants

This study used a quantitative, cross-sectional survey design and was conducted as a
pilot project. The design was selected to describe students' attitudes toward English and
explore whether attitude scores differed across selected regional and linguistic background
categories at one point in time. As a pilot study, it was intended to assess preliminary patterns,
evaluate the usefulness of the questionnaire, and inform the sampling strategy for a larger
multi-island investigation. The cross-sectional design supports analysis of associations and
group differences but does not establish temporal order or causality (Creswell & Creswell,
2018). Participants were 45 undergraduate students from two private universities in Jakarta,
Indonesia: 25 students (55.6%) from Universitas Kristen Indonesia and 20 (44.4%) from
Universitas Bina Nusantara. The convenience sample included 29 women and 16 men, with a
mean age of 20.62 years (SD = 1.806; range = 18-27). Twenty-five students (55.6%) were
enrolled in English-related programs. Thirty participants came from Java and 15 from outside
Java; 41 reported Bahasa Indonesia as their first language and four reported a local or another
first language. The unequal regional and first-language composition is consistent with the pilot
character of the study and limits generalization.
Instrument and measures

The questionnaire included demographic items and two groups of Likert-type
statements scored from 1 (strongly disagree) to 5 (strongly agree). Item construction followed
established guidance on defining constructs, using clear wording, and examining internal
consistency (Boateng et al., 2018; Dornyei & Taguchi, 2010). The nine-item language-attitude
scale covered interest in English, academic and career value, classroom confidence, speaking
anxiety, personal development, international communication, and access to knowledge.
Higher composite scores indicated more positive attitudes. The scale demonstrated good
internal consistency (Cronbach's alpha = 0.834). Alpha was interpreted as an index of item
consistency rather than evidence of a single latent dimension (McNeish, 2018). Five additional
items described multilingual identity and context, including the perceived roles of local
language and culture, movement among regional languages, Bahasa Indonesia, and English,
the influence of national linguistic diversity, and the compatibility of English learning with
local-language identity. This scale produced Cronbach's alpha = 0.700 and was used to provide
contextual descriptive evidence for interpreting language attitudes in an archipelagic setting.
Data collection and analysis

Students received information about the study, patticipated voluntarily, and provided
consent before completing the questionnaire. Responses were anonymized and used only for

research purposes. The dataset was checked for completeness and consistency before
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composite scores were calculated. The study did not collect identifying institutional records,
and findings from very small linguistic subgroups were reported cautiously to protect
confidentiality and avoid overgeneralization.

Descriptive statistics included frequencies, percentages, means, standard deviations,
medians, and ranges. Mann-Whitney tests compared attitude scores by Java versus non-Java
origin, Bahasa Indonesia versus local/other first language, language used at home, and
language used on campus. A Kruskal-Wallis test examined differences across categories of
English-learning duration, and Spearman's rank correlation assessed the ordinal telationship
between years of English study and attitude. Holm's sequential adjustment controlled the
familywise error rate for the regional and linguistic comparisons (Holm, 1979). Exact p values
and effect-size information were retained, and non-significant findings were not interpreted
as proof of no difference (Plonsky & Oswald, 2014).

4. Result and Discussion
Participant characteristics

The sample was dominated by women, students from Java, and students who reported
Bahasa Indonesia as their first language. More than half were enrolled in English-related
programs. Table 1 summarizes the main participant characteristics and confirms that the
regional and linguistic groups were unevenly distributed.

Table 1. Participant characteristics.

Characteristic n or mean % or range
Age, mean (SD) 20.62 (1.86) 18-27 years
Women / men 29 /16 64.4 / 35.6
Universitas Kristen Indonesia / Bina Nusantara 25/ 20 55.6 / 44.4
English-related program 25 55.6
Java / outside Java origin 30/ 15 66.7 / 33.3
Bahasa Indonesia / local-other first language 41/ 4 91.1/ 8.9
More than 10 years of English study 28 62.2

Note. Percentages are based on N = 45.

Attitudes, confidence, and background comparisons

The mean language-attitude score was 4.24 (SD = 0.56; median = 4.22; range = 2.22-
5.00). Using descriptive cut points developed for this analysis, 42 students (93.3%) were
classified as positive, two as neutral, and one as negative. These categories were used only to
summarize the distribution and were not externally validated. The strongest evaluations
concerned international communication, academic success, future careers, personal
development, and access to knowledge. Positive evaluation did not fully extend to oral
performance. Only 24 students (53.3%) felt confident using English in class, with a mean
confidence score of 3.64 (SD = 0.98). Seventeen students (37.8%) reported speaking anxiety,
12 were neutral, and 16 disagreed with the anxiety statement. The results therefore indicate a
gap between recognizing the value of English and feeling comfortable using it publicly. The
multilingual identity and context scale had a mean of 3.44 (SD = 0.75). Although only 28.9%
reported that a regional language affected how they learned English and 26.7% reported that
cultural background affected their attitude, 64.4% believed that Indonesia's linguistic diversity
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shaped English learning. Most participants (86.7%) believed that English could be learned
without losing local-language identity.

Table 2. Selected language-attitude and multilingual identity indicators.

Indicator Mean Agree / Strongly Agree (%)
International communication 4.73 95.6
Future careers 4.62 93.3
Academic success 4.60 97.8
Personal development 4.58 93.3
Knowledge access 4.51 88.9
Confidence using English in class 3.64 53.3
Speaking anxiety - 37.8
English without loss of local identity - 86.7

Note. Items used a five-point response scale. Percentages represent agree and strongly agree responses.

Background comparisons showed that students from Java had higher mean attitude
scores than students from outside Java (4.39 versus 3.94). The unadjusted Mann-Whitney
result was significant (U = 318.5, p = 0.024; rank-biserial correlation = 0.416), but the Holm-
adjusted p value was 0.073. The difference was therefore treated as an exploratory tendency.
The first-language comparison remained significant after adjustment: students reporting
Bahasa Indonesia as their first language had a mean score of 4.33, compared with 3.31 among
the four students reporting a local or other first language (adjusted p = 0.012). Because the
latter subgroup contained only four participants, the finding is statistically fragile and cannot
support a broad linguistic inference. No significant differences were found by language used
at home (p = 0.934), language used on campus (p = 0.553), or English-learning duration (H
= 3.04, p = 0.219). The correlation between years of English study and attitude was positive
but non-significant (tho = 0.258, p = 0.087).

Table 3. Attitude comparisons by regional and linguistic background.

Comparison Group Means Test p Adjusted p
Java vs. outside Java 4.39 vs. 3.94 Mann—Whitney 0.024 0.073
Bahasa Indonesia vs. local/other 1.1 4.33 vs. 3.31 Mann—Whitney 0.003 0.012
Home language groups — Mann—Whitney 0.934 -
Campus language groups — Mann—Whitney 0.553 -
English-learning duration — Kruskal-Wallis 0.219 -

Discussion
Positive valuation and uneven classroom confidence

The first major finding is that students valued English as a resource for academic
success, employment, international communication, personal development, and knowledge
access. This pattern is consistent with future-oriented motivation for global English and with
the view that learners invest in a language when it promises access to valued identities and
opportunities (Darvin & Norton, 2015; Dornyei & Al-Hoorie, 2017). In this sample, English
was undetstood less as an isolated classtoom subject than as patt of students' academic and
professional aspirations. The second major finding is the gap between valuing English and
performing it confidently. Almost all students expressed positive attitudes, but only slightly
more than half felt confident in class and more than one-third reported speaking anxiety. This
pattern supports research showing that enjoyment, aspiration, and anxiety are distinct and can

occur together (Dewaele & Maclntyre, 2014; Dewaele et al., 2018). Speaking exposes
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pronunciation, grammar, fluency, and identity to peer and lecturer evaluation; consequently, a
positive attitude does not guarantee willingness to communicate in every situation (Khajavy et
al., 2018; Maclntyre et al., 1998). For teaching practice, lecturers should not interpret silence
as a lack of interest. Low-risk speaking tasks, preparation time, pair or small-group interaction,
supportive correction, and acceptance of diverse intelligible accents may reduce the social cost
of participation. These strategies are particularly relevant when students strongly value English
but do not yet feel secure or recognized as legitimate speakers (Norton & De Costa, 2018).
Regional and linguistic background differences

The regional-origin difference weakened after adjustment for multiple comparisons,
indicating that the initial Java versus non-Java pattern should not be treated as conclusive. The
first-language comparison remained statistically significant, but the local/other-language
group included only four students. A result based on such an uneven comparison may be
strongly influenced by a few observations, differences in prior educational opportunity, or the
sampling structure itself. It does not establish that regional languages reduce positive attitudes
toward English. No significant differences were identified according to language used at home,
language used on campus, or duration of English study. These results suggest that attitude
cannot be explained by a single background characteristic in this pilot sample. More balanced
recruitment is required to distinguish genuine regional or linguistic patterns from sampling
variation. Future studies should include institutions across several island groups and recruit
sufficient numbers within each first-language category before conducting group comparisons.
Multilingual coexistence and the archipelagic lens

The most consistent multilingual finding was that students generally viewed English and
local-language identity as compatible. This supports an additive rather than competitive
interpretation of multilingualism. Regional languages, Bahasa Indonesia, and English may
serve different but connected social and educational functions, and multilingual resources can
support comprehension, identity, and participation when used strategically (Cenoz & Gorter,
2017; MacSwan, 2017; Wei, 2018). The archipelagic contribution of the study is therefore
preliminary but relevant. It highlights how attitudes toward English are formed within
relationships among local belonging, national education, and global aspiration. The present
Jakarta-based sample cannot represent Indonesia's major island groups, but it identifies the
need to examine both connection and inequality in future research. A larger study should
combine balanced multi-island sampling with qualitative accounts of how students negotiate

language identity, classroom confidence, and access to English-learning opportunities.

5. Conclusion

This quantitative pilot study found that participating university students held strongly
positive attitudes toward English, particularly because of its academic, professional,
communicative, and personal value. Nevertheless, positive valuation did not automatically
translate into confident classroom performance: only 53.3% felt confident using English in
class, while 37.8% reported speaking anxiety. Regional origin did not show a statistically robust
difference after adjustment, whereas the first-language comparison remained significant but
was based on only four students in the local/other-language group and must not be
generalized. No significant differences were found according to language used at home,

language used on campus, or length of English study. Most participants also believed that
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English could be learned without losing local-language identity. These findings support
teaching approaches that reduce the social risk of speaking and affirm multilingual identity,
while larger and more balanced multi-island research is required to test whether regional and

linguistic differences persist.
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